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ABSTRACT g oo
) The presentation explores the eff1c1ency of the
!inton*nlake managerial Grid as the theoretical base for a ‘décision f
simdlation focnsing on the leadership styles practiced by elementary -~
"principals. Three decision areas--organization, curricluam, and '
. interpersonal relations--are identified as key areas in which
_e2lementary principals are expected to provide or foster leaderskip.
Through heightengd awareness of their typical leadership styles, o,
. principals can become more skillful decision-makers. The presentatlon
describes the theoretical framework for. a simulation game, The’
EBlementary School Principal Game. It docusents the research.process

'by vhich critical incidents and alternate solutions were identified.

In addition it reports the results obtained from workshops that used

“the alternative dec1szon sllulailon. (luthor)
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- ' W1th1n\the bureaucracy of a given elementary school, there
, exrsts a key individual who sets the dec131on-mak1!'.pattern for
that school. .In most cases that 1nd1v1dual is the principal.
Thé pattern of dec151ons made, c11mact1c and mundane, represent
. the principal's leadershxg style.
The principal's position 'is inherently political. - Heé is
constantly confronted with decisions reflect1ng or establishing :
. 7" school and personal pollcy, 1nst1tut1onal goals, and the alloca-
tion of social values and costs. Descriptive and normative

~writings on the prinqipalsgip indicate that elementary principals -

decision-making process- T76 factors may account for this

|
J
: . ¢
. are generallx‘unaware of their pivotal role in the school's
‘ |
|
\

ohenomenon: (1) an effective leadership style which has not
* ' - ! ’ L
_evolved to‘a level of consciousness for systematic implementa-

tion; and (2) a strate decision$ which is largely undif- B

~
fereptiated.

What appearsdto b sded is substantial-"middle range'

sejwould be to translate normatlve behaviors

o/
’o

) ' theorizing. Its pur
- ' associated with ef managetlal decision-making 1n€o a/

practicable,style of "enlidQtened” administration. °
‘ﬁ J/ange

What ¥his paper posits is\ag\example of such middle¥r

\
|
\
<
theorizing, an alternative decision\slmulation. It represente a
. ‘ ' & N /
. first approximation; i.e. work in progress. Implicit/in the con- 1
- > - . ?

’

ceptua framework of th simulatigﬁ'are the following objectives:

' 1) %o i.:;2§se the principal'’s awareness
. 'of"polit?Zal decipion-making%>




T (2) To increase the principal's awareness of his/her
personal leadership style as manifested by decision
priorities.

" (3) To improve the principal's decision-making skills

through the use of such pre and in-service materials as
alternative decision simulations. .

THE’NATURE OF POLITICAL DECISION-MAKING:

RN

The method of decision-making employed by principals may

-

be characterized by what Braybrooke and Lindblom describe- ‘as

dlsjo1nted nicre;nental:.sm.I The application of this prlnc1ple

“~.

has been adapted to educational dec1s1ons by Wirt -and’ Klrst’.2

[
.

They summarize the major features of d133o1nte 1ncrementallsm
= ' ‘ ‘ '
as: N N ] N ) e

(1) acceptance of the broad outlines of the existing
\ . situation with only %grglnal changes contemplated

@2) consideration of only a restricted var1ety of
policy alternatives, exclud1ng those entailing rad1ca1
change; . . u

(3).. consideration of oﬁly a restricted number. of con-
sequences for any given policy; .-

" (4) ad)ustment of object1ves to pol1c1es as well as -

vice versa, .
“a g '

(5), unwllllﬁbness to reformulate the problem as data

become available;

a single comprehensive attack.3 :
. N - \
""relies heavily upon its simplicity. Creative or innovative

sdlutions are rarely considered. Change occurs marginally, ‘if
)

. ks
* are often as important as those included.‘ "

(6) serial ana§ysie and piecemeal alteration rather than

" In short, it is a highly defensible, pdblic-strategy which

at all. Alternatives and consequences omitted from consideration
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The strategy of disjointed incrementalism leaves the princi-

pal, as the locus of orgahizational decisions, in a quandry. He

, must, on the-one hand, perform the intellectual operation of

AJ
decision-making'while dependfﬁg upon the behaviors of others to
implement the decision. This im%lies a certain congruence between

the principal's preferred goals and those of the implementers.

Organizational decisiqng, however, are the result of inter-

rélated activities of other ke ctors. Some exert influence,

|  directly or indirectly. Others are affected by the decision also

directly or indirectly. For the prineipal,

_include parents, teachers, students, the school boar nd the

se key actors

community in general.

©

Richard Snyder5 underscores ghe effects of these interactions
in summ;rizing-the process of search, appraisal, and choice in
or?anizatiqnal decision-making. He déscribes the lintellectual
operations inherent\in decision-haking:as rarely r siding within

?;,,// . a sinéle individual.. Rather, they are disfriputed "among\yarious
- individuals, éroups, or agencies."” Within their specialized
. .

- . roles, these actors méy be "deciders} formulators of élans, poli~

cies, and action strategies, or influencers." ,

///Mediating variables may affect the outcome§ of group decisions,
. - ‘

(4

T e

: howgver. Relationships between and interactions among individuals
::»m-~“”’§g/:ell as misunderstandings and impaired communications represent

a sample of such variables., In addition, the social process

N

“:sharacteristic of complex organizations, i.e. "bureaucratization

L _ :
of responses, conflict, accomodation, and motivations .unrelated to

F _ J . .
‘ : 5 . . .




ves to further com-

1plicate the decision process. "

Because of the diffuse nature the dec;eion process in .

organizations such as_the schoo principal's position

bécomes highly politici ed. ‘The cisions made by the princi-.

pal on a given day may be grouped under two headings: pol1t1ca1

and non-political lltfcaf//ec151ons appear to have the greater

effect upon defj g the principal's leadership style. Hence,

i

they require furither explanatjon. .-

Political decisions fall under two categories:
. & - ’ )
(1) Décisions about the management of a social unit
which are designed to be collectively binding on the
members of the unit. : { .

(2) Decisions made by members of a social unit about
or in relation to bolleétivle'binding decisjons regarding- -
the managemeﬁt of the unit. y .

A\school is a social unit. - When a‘'principal decides to keep

nts inside during inclement weather, it is a political

¢ ~

Likewise, when a teacher decides to sEnd her students

they have made a pollt;cal dec151on. However, 1ﬂ the third grade ’*

teachers refuee to 1ncorporate these materials into their class,

they are making a pol1t1ca1 decision. In the final ahalysis, the
:prlnc1pa1 is held accountable for these dec1510ns, and the manner

in which they are handled reflect .the ster of lea ersh1p. The

1nterre1atlonsh1p may be seen in the folidwlng ill stratlon.7

outside anpyway, a pol1t1ca1 dec181on has been ma e. If the * ‘.
!




TYPES OF POLITICAL DECISIONS - \

//“ Individuals pu \
,Colleétively ‘ //3 principal keeps Teacher sends studernts Decisions
binding decisionsy students inside outside anyway sion

about or in

- . . }] relation to

j ! collectively.
binding decision

related to the // during recess
management of } ,
the social unit Teachers adopt . Third grade teachers

Y K-6 social studies refuse’ to incorporate
curnéculum the materi ls }
v Non-Individuals . ' -

{the social unit, groups, collectivities)

/

v - i
//f the principal.with occasions for political decisions: curriculufr,

~

The_Prihcipal'Game+E_incorporated three areas which present

-/ organization, and interpersohal relations. Groups involved in
) these ﬂ.ec1s1ons included students, teachers, parents Jand central
L. offlce Jﬁmlnlstrators. The alternatlves reflected three¢ essential

types of polltlcal decisions: the creation and/or implemerntation .

of school or personal policy and institutignal goals, and the

shapiAg and sharlng of social resources (welfare values--well-being, 1
wealth, skil}, enlightenment and deference yalues--powet, respect,
rectitude, atfection{lg . " -
SN Overlap amoﬁg areas existed in post'incideﬁts since "pure"
X examples are relatlvely rare in the p>&<cipal's working environment.
; For example, an incident involving a téiiféfls}geluétance;to make
: hbme'éisits iheludes interagtions among nterpérsonal relations,

" teachers and parents, personal poliey, anq‘the welfare and deference

.
[N
P Y

\ values of well-being and power. A . '. Y
o vy —
o . In another case, a central office dlrectlve moving an effec-

4 tive teacher to a’nelghbq;ing school ‘involves both the.organiza-
. 7 ‘4‘;‘ L . . L .

P el - N - )
v 3 r ; N .




tion of the school and interpersonal relations with the teacher. - \

The principal's decision huet attend to-the‘delicate balance

v

— - ‘between his/her position relative to the,central office and alse

w1th respect to the teacher. Finally, the pr1nc1pa1 must Justlfy

- s £

P the decision relatlve to the 1mplementatlon of school dlstrlct

policy, the goals of the teaching staff, and the welfare and

-~ deference values of skill and respect.
- : ! The interface of the key variables within the game’er' .
incidents. can 9?

e represented in the following . figure:

v
I

- -

: ; ' R * FIGURE I o | e
X 1//7/(/2? “ Q??( J X
KEY ACTORS - =~ ‘/,/" : 1 -

PARENTS ' | . K ’///
TEACHERS | . ////

: : ///A SOQIAL RESOURCES

, A ' - : s (VALUES)
. CENT ' — ) POLICY ..
OFFICE | -
-ADMINISTRA- GOALS TYPES . OF POLITICAL
' TORS _ , _ - ‘ DECISIONS
- CURRICULUM ORGANI- . INTER-

NNASANAN

STUDENTS .-

o

. ZATION - PERSONA&

: 'OCCASIONS FOR DECISIONS S : o .1
_ . N ! ( ” - - i

, ‘ ST . \ |
. LEADER§HIP STYLE _ | ) : & . S
B <4 ST e ‘ AR /
” Contemporary writings on administrative and supprvisory g

T

i
behavior stress two esseritial dimensions: the malhtenance'of the 1

s O . o\, o 0 (\
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organizational system and the welfare of the individuals involved.

[

Sergiovanni and Starratt provide an excellent overview of these -

‘dimensions in their explication of McGregor7s Theory X and Theory Y

by, h

madagemen;, Halpin'§/éonsideration vs. initiaging structure, aqé
’ 10

Getzel's and Gubi;é homothetic'vs. ideographic dimensions’

While each of these theoretical constﬁucts_represents an

- PO

. efficacious approach to leadership behavior, for purposes of

alternative decision simulation.design, Blake and Mouton's - e

. ) .
managerial grid is the most descriptive.11 As in the above - -

~
L

models, concern for peoble and concerg‘for task are central to =

. ' o -
the grid. Mathematically, however, it is possible to represent
e ‘& - - . y ' .
I _and describe eighty-one leadership styles. This may be seen in

O

-the graph below:12 'j . o
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+ As ,Sergiovanni anp Starratt point out, the 5,5 administra- -
tor is the typical product of uhiversity programs designed to
13

[

preparé teachers and principals for'sugervisory positions.
) ’ .

Presumably the decision strategy'most often employed by the

S}S.prinoipal is‘disjtinted.incrementalism.-/I? is the ideal

Y

style for compromise and status. quo maintenance.

The Principal Game impiements the managerial grid sub-
stantively as a learning device and stfucturally as an organizing

device. 'Thus, the individual'incidents and the alternatives \~y

presented are. 1nterpret1ve3reflebt1ons of Blake and Mouton s

e

general descr1pt1ons of leadership styles. The 1nterpreta-

tions 3Y1dent in the game are those of the game de51gners and - q

-

not of Blake and Moutont

“y

‘.

* -
- - N »

As illustrated on the grid, the game concentrates on five

"pure" leadership styl s--(l,l), (5,5), (l 9), (9, 1), and (9, 9) ' .
/ 3 . -

Blake and Mouton desofibe the (1,1) man
sl S ’

er as one who engagesm
in earrying out ordefrs, making the rou

~

6 as unobtrusively

rontation, and occasionally,

as possible,. avoiding .conflict or co
‘{scapegoa'ting'.l'4 For example, a’ (1,1 rincipal, overhearing a

e 3

ifaculty :oom‘discﬁssion on studerits' lagk of respeét for

¥uthority, would leave the Foom to avoid conflict in a points

- a
AN eo >
. o

A ‘ o
léss discussion,

. S ¥ 0 . ,

" Theé "middle of the road" manager(S,S)'is characterLzed by
Blake and Mouton as an Morganization ‘man". Although:preferable
O IS . , ) .

to the~(1,l),:(9,l) and °(1,9) managers, tne (5,5) manager is

-

‘flawed.,;En%ugh push is exerted to:get;therjob done and avoid

of

Y ' , .
. ., R e . i ‘
. . . N ’ . ;
« N 1 - - J
" ~ M R + ¢ . . 1
[ . o - \ . . .
; \ " . [ A P s
. )
. . K




;,tend to be manlpﬁlated or consulted in a perfunctory manne

¢

The declslon Is\u}tlmately made by the manager. v

A (5 5) pr1nc1pa1 when ‘faced w1th a s1m11ard"lack of

s K

respect“ dlscu551on, would seek a compromlse.' Whale generally,,"

-
.

agreelng that’ somethlng needed to beﬂdone, the (5, 5) pr1nc1pa1

e WOuld also suggest that teachers should try,to understand the -

‘ students posltlon. As a result, teachers receive the message .

that respect is 1mportant but' so are students' feellngs.‘ The

de¢1510n appears satlsfactory, at least superflclally. Upon~*)
closer analysxs, however, 1ts conclllmatory nature emerges.' On » j7
" the posltLve side, the - (5, 5) prqnclpal has {ndlcated some o r}} )

flexlbillty, a w1111ngne3s to- make a declslon wh1ch takes'\-

1

. - v
several varlables into account, and a desire to avoid unnecessary, ) 1
|

N . . . P N ‘
dlsruptlve confllct. 7 ; :
T , e e " . 3.

High ‘concern for pz//uctlon and emphasls upon gettlng the

Job done are characterlstlc of the (9 1) task manager. Th1s ‘s (
sty1e°resemb1es Mc Gregor“s Theory x supexv1sor.. Because of the ,’

) 1 A k -
low concern for-the welfare oﬁ the people;affected by dec1510ns, T

productlon under task management may actually d1m1n1sh 16

\i | - ~As might be expected; the (9, 1) managerhqulckly developsitge i
reputatlgnyghr'bough-mlndedness, a ha d-lxne approach to occaalons ; "1
for deczsaons, and an unwaverlng pred159081t10n toward 1nsqétu-': 1

tlonal goals.ll Accountabrllty,_;n terms\of 1npu€-output,/i; . . ) '5%

~ . R -

a recurtent theme 1n 1ntra-organlzat10nal communlcatlons.

I
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The }9,1) principal, on the issue of student fespect would

3

iansist that teachers make ¢ a hlgh pr1or1ty item'-in the1r classes.

’ With less time spent on becom1ng "friends" with stpdents, more

"time*oan'be.epent on demanding respeot: Henoe, sgbdents are
"kept in iine" and production increases.” ‘Human relations.are .
?, " " not céntral to effebtive learnipi en@ironmehts.
Atzthe opp051te extreme, “the (1, 99 ‘bountry qlub", manager

’y

seeks togethergffs, strong,1nterperson34‘£elatrons, and good

LY

feelings -among subordlnates.. Unfortuantely, production and task .

- accomplishmeni are. generally sacrifrj?p to maintain'positive
’ 18 ’ "

’K relationships. Thue; }nstitooioha goals and policies’ become
secondary to -the shaping and?ehariné of the yelfare.valne g; T e
. \af%ect;on.-*T' = - © i e _ - S
\ Co- In general, -the. (1,9 manager widl empi;§ a'non-critical T

——

warm approach in encouraging subdrdinates to accompllsh tasks.
%

Inst1tut1ona1 goals,a;e eﬁsentlal only 3s they promote a-h1gh v .

1evq1 of satisfactlon and securlty among members of the organlza-
o ' ‘ t1on.19, Dec1s1ons made must be acceptabie to everyone 1nvolved,\

~
1

3
% 3

- Vs \\4

’

w;th embpa51s ng:: ma1nta1n1ng allies at.all levels .of the b

organization.

. i . - :'\
} ’ s
The (1,9) p;}ncipal confronted with’the discussion~oh L
student respect, would tactfully rem1nd the teacherg of the '_ ~

e

[

#* a4

R * - A

importance of classroom‘rapport and relaxed Jearn;ng env1ronments.'
R T .
Respec§ is ga1ned through the (ormatlon of c!ose relatlonshlps i

-— ~ A ~

' with the students. Rather thanvpushing students, lead themyby ’ \

example. . Respect emetges as students perceive thét the tea&hers




,/r‘%. T =12~ o

‘nexpect it. Mest non- supporters would descr1be ‘the (1 9) approach
as permiis{;e - . - ' -

. v
[N . ” . “

“The final pure“-managerial type ident;fied by_ﬁouton and -

b Blakt Fs'the (9, 9) "team manager” 20_ Central to this-&pproach' I
“'i§ the recbgn1€1@n of the 1nterdependent nature of the;1nst1tu- . a5

——

tion and all 1ts mambers Policy, goal, and value decisions

reflect a shared concern for tasks to be accomplished.and people

affected by the decisions. Power is diffused somewhat, but. the-

1

o ©

(9, 9) mahager 1s‘un1formly recognlzed as a strong leader. .

PR ~

2 i This' is actompllshed pr1mar11y through sklllfulfuse and -

i

'maintehance of-systems of infYuence: Members of the orqan1za- e

tional system realize that their suggestxons may not only be
? \
‘ sowght, ‘but. implemented. L1kew1se, they reallze the assumptlon

N ’

of, responsibility‘fo;’implementatlon w111 usually rest v1th them. »

People are éxpected to complete,tasks, but they are also T .
21

expected to- employ their creat1V1ty Confllct is ne1thef’ S . N

av01ded nor sought but used as a method of promoting 1nd1v1dua1 ) '.'
‘ - ‘ _"1‘ £ - . -

and institutional growth.-

¢

- * o« \‘\'

‘The (9,9) .principal engaged in the discussion on student

- on N

. respect recdgnizés.the.importance of authbrity in the classroom.

.. I3 °

However, the\nature of authorlty is not based ppon coerc1ve,

-~
.

<

:reward ox- 1eg1t1mate uses of(power. Nor 1s 1t based solely
upon stuﬂepts' recognltlon of

the teacher as'expert. " Rather. it -
22

'most often oparates from a referent base.

‘That_ls, admiratien

and respegt emerge as a funct1on‘of performancerand\%krong
: . T .
As guch, it mirrors thé (9,9) princi-

) interpersonal relations.




> pal's leaﬁership be%avior.

" tive political decision-maker in the school represents the

5 > ~

"ideal” principal's behavior. - Until now, this position has

‘remained at the level of rhetorici The translatioh of these ‘ -
principles into practice i§ the function of "middle range'\

theorizing. . <

SIMULATION GAMES AS MIDDLE-RANGE THEORY - -

22 % . _ ‘
Alice Gordon has written that "games provide, perhaps

" & " !

uniquely, the opportunity to -deal ﬁith complex problems in

23

extremely concrete ways."” Essentially, that is the goal .of ’

the Principal''Game. Gauging tﬁg!brincipai'e leadership style
Ly 2

and debisioﬁ priorities necessitates unique methods for approxi-
" . ’

mating the principal's level of awareness. An alternative decision

;imuletioh provides an additional research tool in this effort

>

In theoqy, a simulation seeks to capture a segment of ‘the

- L

players'-environﬁent. Although all simﬂ;atiOns are not games, all.
& . e p
games although some game designers assume that decﬁs}onvmaking is

a rational process'cdrried out*b§ purposeful decision-makers.25 |

-~ - .

.

serious games are gimulations.24 Decisions are inherent in

The assumptlon of ratlonallty, however,,creates problems in games
> -t i

. ’ ) [

where dec151on-mak1ng xs open-ended . ’ : R

,
.

\‘} 1 -

An alternatlve éecislon simulat¢on alleviates a portion of

. .

the problem of” ratlonallty in dec1slon-mak1ng. By provzdzng the
players with the occasions for decision (the obJect system) and

the alternative courses of acoaon "(forced choices), the gamé
. ' . . . ‘

{;._\,-

.
L Y
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. deszgner is g \ts\l:mut more effectlvely the players optlons,
/
Thys, systematic measufément of key vquables (1n this cai£7 /

¢

‘ leadership style) is p0551b1e. .
Alternative ‘decision-simulations can be .used for a variety

of object systems. In most cases, two goals are implicit in:

_thei; structure. Fﬁ&st, the designer. seeks to incyease the
. - / ‘.

given occasion for decision. The purpose is

- the sense that the alternatives are rank

- ‘- - : . N
with a point system. Hence, the player/discovers that decisions

which take a variety of factors into Account receive a highé}

-

"payoff". -
® " Second, in the_course of the simulation the pléyer begomes
increasingly aware of his/her position relaéive to the "idell"

‘establigﬁed.by the;game designer. Py the geme's end, each
player\has'experienced an examination of self. 1In attempting s’

to "psych out" ‘the game, the player gives evidepce"that learning

[

is taking place. Thﬁ game's director (teacher, principal, super-

d
intendert, eté ) cip obseive'the‘onset of 'this gwareness, a

’

phenomenon noggp0551ble with ttandardlzed tests, quest1qnna1res,

- ’, ‘

eemaqt{c défferent1als, etc./ As a teaching/learning device, the

/decision simuliﬁioﬁ affords numerous applications.26

‘7 alternativ
° 7

/ B / '
‘Effegtive decision-making-.-undergirds any successful orgagiza- .

'tionei stem. It transc nds all other administrative behaviors.27
T >
» : Recogdltion'fo;he prxhc' al 8 pivotal role in the decision-making .
S ptocess, effectlve ué&l; atxon,of 1nf1uence authority ins ' T

. . , /
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r\\\\ political dec131ons, and hlgh concéry for both people and tasks

/
//1n school management represent the éesentlal elements in the

model of an ";9g§1" principal.:
e / . ) R .
) It haé7%éen pointed out in_‘game théory that a model need not
.be completely realistic to open up novel ways of thinking apqut,\
- . "
and suggest new insights into,.o0ld and previously ebscure ques-

t}Jngband problems.z-8 The Principal Game, as a first apnroxima-

tior in middle range theorizing, tests the efficacy of such a

. ° Ry
-~ . : .

mOdel.o ~. ™~ -

- - Jp—— i - '

THe Development of the Game Itself \

1

The initiative for the development of The Principal Game

R in‘&:s present form came from the National Association of
El

emMentary School Principals. The organization had initiated a

program aimed at developing new ways in which the role‘of .

——— 2

—

)

h ’/,J,profiggisngz—;r;;t;ee. In-ghort, the NAESf‘éffort seemed —_— T

effectnye school programs through the 1n1t1at1on -and support

of the \\1’1nc1pa1 ) ’
Several issues of the journal of “"the organization, The

National lementary Pr1nc1pa1, carried art1b1es focused spec1f1-

princﬂpal could function to facilitate the developﬂent of more 4
4
|
|

cally on thls concern. This entire effort at improving the pr1n- |

|
1

AEIEaI‘s wole generally seemed almed,at fulfilling the need for

:'middre-range' theorizing described above, i.e. the translation 1
\ |

1

l

1

-

of broad conceptual theory into workable styles of‘everyday

[}

¢ —_—

most agproprlate for the developmenf of a, cimulatzon game <

such as The Brlnc;pal Gane RN S . 1
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,Cféativé efforts rarely lend themselves to neég/systematic
developméﬁf:\ Hdgever, a systematic review of ho§ the various
elements fit toqé;her to pfoduce the final product may helg
clarify thg/uéégilnessrof the simulation-game in its present

-

?/aﬁd delineate those areas having potential for further

form
-

development.

_~From its inception it was clear that Zhe Principal Game
- -

N ~
would EE:Eggg;epéazgsr publication in The National Elementary
ggiggzggixbj;izg\“gjggn" led to the determination‘thit a board
. //

format would be the most appropriate for the game. A graphically

interesting game-board and materials would fit the magazine
format and make the game more interesting to play. P

m .

The first-.major task that gmerged in :Ze/g;velbpment of
eate' interesting

The Principal Game ‘for this gorma§ was to

(N

occasions for decisions and alternative solutions that would

have at least internal ;hd face vélidity, and hopefully external.

validity.- The question of external validit? was hedged for the -

. » ~
moment because ofs the complexity of the object system (the

principalship) being simplified for purposes of the game. While
_ ypposes of the

the authors are confident of the exterd! validity of The Princi-
éal'Game, solid evidence for this can only be developed after

repeated élay of the game has generated enough\data for analysis.

[}

Occasions for decisions were generated intpitively, based

on the considerable public school background of t?e authors and

€

administrative experience of their consultants, inoluding William

. Wayson of the Faculty of Educational Development at, Ohto

. 4 ’ ¢ & -
T




. State Universit .31

~

As the incidents were generated, the flimensions curriculum,

‘organizational, and interperson ' emerged as natural categories
for distin

teachers, studen and centr office administrators e erged as

32

~

key actors in the prin al's world. The work of Richard Remy

served to réund out—the pollt 1 dimensions of the var ables

. 1nc1uded in each decision f&ee Figur ~i~22::e).
Once each dec1s10n-81tuat10n was create

4

key . actors and polltlcal d1mens10ns, constant reference

to the Blake-Mouton Manger1a1 Grid theory to create .realistic

alternative decisions. §Seeking to create alternatives that
represented the five "pure" leadership styles, 'insured that game
A .

playersgwould be systematically providea real alternatives.

€ 3 - — .
&n describing their notion of a leadership style charac-
‘ 29

s

. s : & ,

. erized by disjointed incrementalism, Braybrooke and Lindblom
point out that alternatives and consequences omitted from consi-

deration are often as important as those included. 1If a decision-

-

. maker never has a creative or radically different alternative
presented to him, he will continue in his acceptance of the bizéd

?utllnes of the existing s1tuat10n. - He will consider only minor

R changes 1n style in dealing with the situations he faces from day
to day. - . '
\*\\\\ - Because the clearly differentiated styles of the‘Managerial )
- Grid were systematl.callfbuzlt into the alternatz.ve aecJ.smns of

the simulation-game, players repeatedly ‘have as options decisions

.

~\ R . ;: ;_‘ .'?

ishing among the incidents generated. Likewyse, parents,
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representihg clearly)differene styles of leadership. Included

is the (9-9) team management option des¢ribed as—iideal%‘bg— N

‘ |
Blake-Mouton.30 The presence of theé -ideal leadership decision

option makes it possiblé in the plhy of the game for an iﬁdi#i-
dual to not only assess his present leadership stfle, but also
to learn to make decisions which are theoretigalI§/ideal.

. 7
"The second major task in,:Qf developmeqﬁNof The Principal

Game was working out the play of the game.//This included
creating a director's manual and a gameboard that promoted

interest’ and involvement as well as being coherent and instruc-

<
.

tive.

. . |
; The bame‘Egﬁfrﬁupﬁeagggzéggzggiﬂational Elementary Principal 1
, : N , 1

—

_ is included in the Appendix. The gameé mater1d®®

C , P
modegt variety of&fqggf\ihd some data is availabli/oﬂ the use-~

fulnessfof.the materials ngipessible direc%io?s for future.
— . - R TTe— t
development. In published form, -the game was played with a

- \

variety of schooi\édministrators and with graduate studepts in

1
!
|
)
|
\

-

two graduate departments of Educational Adminisfration. !In N
- \\\; ~ order to give dufabi;i;y to the matéfials over repeated pléys
- of the game, the foldout board and-.crisis cards were dry mounted\
. o\

\ind laminated, and permanent “place markers were developed.
) The Principal Game, as pointed cut above, is wqxifin

‘ .-

progress, and was presented as such to all players of\

the game T

to éate;. Feedback was invited and noted after each play. The j
authors were encouraged to finpd thé game to be playable and j

. ' reasonably'inte;gsting in its present form. Par}icipants foLnd PR J

47 . "
- |
|

- ) i ’
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that the decision situations were like those that occuf “in the1r

b

A

- perEBEai\edgggEigiii>settings, or could be reasonably expected to

occur in the day to day experience of a Qorking elementary Fchool

principal. OEcasionally, hearing a decision-situation presented,

a partlc%pant would say someth1ng 11ke "That happened at our

school this morn1ng.h One pr1ng1pa1 who played the game\52;51dered‘

the game useful and valid enough to suggest that he wished o con-

N

tact two or three fellow principals in h.rs/dl.str:.ct to meef’

/

and play the gaﬁe.
. \ _ —_ : :
Another princt?al suggested that a similar game be developed

{ for teachers, so that they could assess their_own leadership

styles.V'He felt that his staff would find an in-Mervice program

. developed aroand such a game to be useful se "fhey want to

-

know  about things llke that."

* Some comments 1ncluded suggestléhs on maklng the play of

1nc1dents by the game d1rector slowed the action of the game more,

S

than apticipated. One player suggested revising the format

. of the board play so that each player would have a printed copy

of the decision situation and choices in hand. Implemented, the

the game move more qulckly For example, the reading of the ' ‘ 1
1

1

|

|

|

i

|

.o |
suggestién should help/make the game move more briskly. —_—- !
|

A suggestlon apbut mediating partg of the game would ‘require

‘. major changesiln/tbrmat that would imply a "segcond generatlon ' i

4

. game. For eiaméle, a phone call from'the superintendant or |
a.frantic pa:ént would be more real1st1c and emotionally engaging 1
|

. if it were presented aurally via audio qape. Or an incident could o

v .

;

1

t ‘ ' ’ . _— l -
| \ !
1

|

>




1

~20-

be presenteé sihg video-tape'rqurding,'thereBy %nciuding ‘>
visugl elements ‘as well. ' : L .- L
'Expanded useé of' the game requiring only minor aQaptions of
its.present format were also suggested.’ FoF example, severa}
game boar?s could be used in a normal sized clas; in Educational
Administration for play by tHree or four at a time without a
game direcé%r. The theorié; incorporated in the game would, be
revéaled oniy after.play had been comple;ed. Participants would

N

then be able to assess and clarify their own }eadersﬁip styles.
-~ ® . .
were raised regarding whether some decision choices

.distin - clearly enough between the five BlakerMouton
' } \ .

The authors are in the process .

,of re~examinipx incidents to insure thelr va11d1ty From

Game was‘also adapted for use with larger

groups in a workshop for in-service elegentiary p 1nc1pals. For
f

1

th1s appllcatlon of the materials, five§decision 51tuat10ns with

their altetnatxve solutions were chosen n the bas1s of thelr
“« \ .

appropriateness to this particular workshop|group. The 1nc1dents
and the alternative dec151ons for each were distrlbuted on stan-
dard sized sheets of bhper. Each person made his or her own

decision for each game situation. Then, groups were formed and

a group decision was abrived at by consensus| Thus, each person

responded to the s1tuat16ﬂ\as an 1nd1v1dual nd theﬁ was able
\'\.

. to compare his or her tesponse\ylth other WO k1ng-pr1nC1pals.
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7

P After the individuals and group decisions had been made, the

basic format of the(Blake;Mouton grid was explained in brief
dlong with the "values" assigned to the alternative decisipns for

each situation.. The use of an overhead projector was especially

useful in demonstrating the function of the grid. -

\

Hopefully, individuals could begin to clarify their own

personal leadership style in terms of the Blake-Mouton grid theory.

They could also possibly be provoked into self-examination that
might either reinforce an already strong feade;ship style, or

'stimulate reflection that'could lead to improving a mediocre
leadership style.
)

Summar!' ¢ //

) The Principal Game represents an attempt to translate .
~/ Yth

e broad theory af thf Blake—Mouton managerial grld and abstract

conceptuallzatlons of 1dea1 bolltlcal behavior of elementary.

’ A -
.

school principals into a workable etyle of "en;lqhtened" school

(

administration. This is ‘conceived as "middle-range theorlzlng,
i.e. a mlddle ground between Broader theory and the day to day
in-service decision-making of the worklng prlnClpal

An alternative dec1s1on s;mulatlon game provides a safe and

simplified env1ronment in whlch a part1c1pant may 1) .increase

.
. 'S V' [}

hls or her awareness of, the nature of politicatl dec181on.mak1ng,'

2) increase agareness of personal leadersth style ‘as manifested .

v,

"

by political ecisions d 3) improve dec1s1on-mak1ng skllls

through the use of tHe 31mu1a 1on-game materlals. .

( o
Analysis of feedback from a prel1m1nary piloting of“thei

J

aQ
&7

Lo
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v .
mateg;als 1nd1cates that the slmulatlon-game is playable and

" " / » » 1] 1] ’ »
* perceived as valid and useful by part1c1pants. Suggestlons for
/ . .
lmprovements have been made, and add1t10na1 uses for the bas1c
! game ﬁﬁter;als haVe been suggested. : - L rﬂ\\
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A A game may be quite a departure

.~

" a typical schook year. Players will drs-

—— %ent itself.

from Prnincipal's usual format, but we
believe it is an agpropriate angd acces-
sible way of simdiating the many {oles
principals play and the varied sin{a-
trons they éncounter in the course of

cover..;hav ip this game, as in hite, the
perfect solulron does not” always pre-*
ey will not necessanly
agree on !he best” course of action
, in @ given situation, and they may not
always agree with what the authors
have designated-as best. We hope,

however, that players will tind the
game as 1t is presented here—and ad-
ditional situations they may create for
it—a thought-provoking preservice or
*nservice engtcise.

- o - '. b ¢

HE Principal Game s structured to
follow .events that an elementary
school principal may encounter during

_a school year Throughout the game,

players will have to make interpér—‘

sonal. curricular, and organizational
decisions similar to those that a princi-
pal might make during a school year
and summer. Certain months are more
heavily weighted with séme types of
decisions than others The :situations

involve four groups that often present

sions: parents; tedghers, sfudents, and
Ceimrm office administrators The ,
player s limited in his or her choices
to those listed in the Game Director’s
* Manual, but’ the decision should be
based on the ohe that most closely
resembles his or her own reaction to
the situation Knhough theré are no
dehnite right or 'wrong answers; some
answers ave more representative of an

the principal with §ccasions for deci-

Ralph J Gohnng is assistant professor

in the Depariment of CurnCulum snd: I~ °

“struction and assistant director of the Edu-

cational Resources Learning Center at tho
. Univirsity of Texas at Austin. .

Leigh Chiarelott is assistant professor in

* the Department of Education, Whitman Col-

Aruitoxt provided by Eic:

: appropnate box on the scote sheet

THE PRINCIPAL GAME

. “RALPH J. GOHRING
_LEIGH CHIARELOTY

“ideal” principal than others.

{Although ‘the game is structured
around the Mouton-Biake Managerial
Gnd, it in no way seeks to imply that
the decision choices are the same as
those used by Mouton and Blake' in
their ’rati\-ng scale) = .

DIRECTIONS FOR PLAY

1 Remove the g board frem the
magazine and spreadFit out on a table br
on the floor Also remove the Game Drrec-
tor's Manual. the crisis cards, an& the
sample score sheet Duphcate the crisis
cards cut them apart, and place them
face down. on the area indicated on the

game board Duplicate enough copies of.

the score sheet so that ‘there i1s oné for
each player.’

2 Piefure a die from another game
such as Monopoly or Clue. and enough

The EdllOfS/ma”w's (buttons: or cqins will do) so that

there are two identical" Qn?& for each
player. \

3 The,game may be played by up to
six players, plus a nonniaymg Game Direc-
tor. who reads the situations and the déci-
sion choices from the manual and marks
the players’ score sheets (Spegial direc-
tions for individual play are gwen below }

4 After.rolhng the die to determine who
goes first, the first player rolls the die and.
beginning at "Star.,” moves one of his
markers the number of spaces indicated on
the die After the player has landed on
sguare. the Game Director reads the appr
priate situation from the manual and then

of the suggested decision

recorgs the player's designated fask points
and people points on the score sheet .and
returns itJo e Piayer. (The player shouid
not reveal the score to the others) The
next player then takes a turmn

5 When each player has made five de-
cisiong, the players total thew task and
people’ points These totals .are divided by
five to obtain an average score, and the
average for each cofumn is entered in the
Each
player thén places his or her second
marker on the appropnate space on the
managetial grid.in the center of the beard

-6 “The players follow this procedure

throughout the school yéar and summer.”

Esth player could concewably make-up to
twenty-five decisions pay me The game
ends when all the.players QJave completed
the year (However, in ordeido experience
more of the situations. players may choose
to go around the board more than once)

The markers on the manageriai grid should

on(onm

"

¢ " CRISIS CARDS
- All principals face cusis situations some-

ime dunng the school yea{ and all pnncs-’

pals,nomanerhowgoodorhowbadthey
are at their jgbs, will_sometimes do some-
thing: either compietely nght or completely
wrong when faced with a crisis A crisis
can make or break a principal—and the
outcome s often determined by factors
cdmplelely out of thommcupals controt

The chisis cards have been added io the
game to introduce #us element of chance .
When a player lands on a cnsis square.
he or she draws a cnsss card from the
pue and rgads aloud what cnsiy has just
occurred * The card will aiso indicate how "
many points are to be added 1o or sub- -
tracted from the player's jotal score at the
end of the game. .

(  RULES FOR. SCORING.

1 The Game Director records the scorls
for all the players The scores are avey-:
aged after each round.of five moves per
player, and markers are moved on the ,fp
to represent the average scores .

2 Indivrdual Scores for each player are
not announced so that other players wiff
not be tipped off as to better chosces for
each situation Only the averages aftel

each round are made publrc v

3. A low score fof both the task and ‘the
people dimensiona 1571 A high score is 9
Ideally., a 9-9 decision 15 cons:dered hest
for a particular situation while a 1-1 dec:-
sion shows low concern for both task and
people A 1-9 decision shows high con-
cemn for people and good nterpersonsi reé-
lations. but low concem for task A G-1
score shows™high concern for getting the
Yob” done but low concern for ‘Deople A

losophy of this gamé_ wou‘dpo
4 At the end of the game  each player
totals his or her task goints and, psopie -
points for the entire game.- Any ¢risis
points are added to or subtracted
tolal. These totals’ are thea di
numw of the -decrsions /made
‘game. which gives an
and detormmos, the winner.
5. &:omgmplo

D.cnm‘# Task Points Poopb
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WINNING THE GAME

"+ The winner of the Principal Game 15 the .
- . player who averages the highest task and

,people points For axamplc an average
4 soote of’ 7-8 s better than an average
score of 9-6 or 6-9 AJthough the totals for
* these sets of scofes are tha same. bal-
anfed deusions sre viewed as somewhat
-»better than decisions that are consistently
. skowed n_one direction of another

1+ 1. The central office calls to tell you
, rthey are planning to transfer one of
: Om four members of your. successful
L m aris ‘team '‘because of the
v ‘stogvded corditions in a neighboring’

,/Vou object strenuously. saying that.
mtesshe wants to go, they wiil trans-
m him Bver:

tob valuable to your faculty 9-9

You feluctantly tell the teacher and -
the-team about the trdnsfer. You real-
N ze-that difticult decisions semetimes
- have to be made at the beginning ot
~ th® yéar if the school system is. goiig
to get off to a good start v 55

Yot tell the teacher about the
transfer and sugg 2 plan that will

e dhstribute: the added responsibilifies
among your reduced sfatf You realize
“that-tfie central office has it§ reasons

‘to« the transfer® - . 9-1

-

[}

i , You tell the central oMice that if
they wabt to transfer the man. they will
have to tet him know themselves He-
has put so muth iMo your program
thaf you wil not be responsible tor
telling him he has to give it up. =o'

2 A parent comes to your oﬂice to-
"demand than her daugbter be moved
from Mr. Harvey's tounh~9u.do class’
o Ms. cowucgs tourth-grade class.

. You exptain that the central office
1S agamnst moving students around. but
that you will pass her request on. it

. . she wehes. - 1-1.

You give ber a flat no and imply that
_ «the central oftice will back you up.
You realize that shifting students
around can be disruptive. 91

)

)
‘e

- parent

body; He s,

INDIVIDUAL PLAY

'
The Principal Game is alsg desngnad to

be used Wy a singie player, in which case.

the Gama Director's Manual is “used as
programmed tex} The individual player

vidual player reads the. decisions trom the
manual. makes his ohoice, and then un-
covers the score indicators gnd checks to

see how many\ task and people points he

should cover.up the score indiCator beside.  has ganed with\his choice. The individual

each dectsion in the manudl. *Directions
for play. rules for scoring. and general pro-
cedures remain the same as in competitive
P8y The only dmgranca‘ is that the ind:-

GAME DIRECTOR'S MANUAL

Pl

~and make the Geéjsuon' you think best
for her daughter - .- 55

» You suggest a conference between _

Ms. Goldberg, Mr. Harvey, and the
Yeu ted her that the dec' on
must made at the confer
that you willi go along wit
decision 1s made.

-~

You hear her - out then talk to the
two teachers and to the daughter.
Based on your discussion, you' try to
arrange things so that as many of the
people involvgd as possible wil be
Satistied. .. - 19

I's

-~

e
3.- Ms. Phipps comes to your atier, -
the classrodbm wall color is selectedr

She tells you she doesn’t like it and

" that’ the, father of a student in her.

room will provide paint for .her stuv
dents 1o paint her room. .

You, bluntly tell her that you and the

counci”KRave' made' the decusno'n and
' that she should stop getting ‘upset over
-little matters. ‘ 9-1

You prause her initiative and give
your. OK. You teli the janitor and your

touncit her plans so that-they will « Self.

understand. 2 1-9

You commend her idea, but explain
how carefully the color se ction was
made. Perhaps next fall sh can dec-
orate her room m a creatuv_ way ‘56

You suggest she hag’gone to a lot
of unnecessary
. would probably- be besf to leave well
enough aione. 1-1

b3 M

’ You explam to her your pohcy of .
never having teachers® ask. permission

. ' to do_something.as long as they are °*
T . YOUTWET haY OUl N7 TSI heryou will  <€T8GT on what They iop® to accomplish ~ Wilkame, Telts you that -the readiig
TCkam H.mymdh}&eolnbom byonaetuonliﬁmhofmtlymllind Mmmm”m ','\,

C29 L

\about “in or out"

GUBle and that it \apout improving her st&’gpy work. 9-1

player will probably not need té use the
grid markers or tRe grid itsel! uniess he.
needs more visual | ducators than the score
sheet .

.
.
. R .
R
. \ .
’
s

7

to actept responsibility if thmgs go’

wrong,. ° <, .99
_4.- In spite of the fact that you have
published guidelines about tempera-
ture and weather, a fifth-grade boy |
. trom Ms. Smith’s class comes to
" office for the second day in a row b’
Aask it recess is inside or-outside’
today, © -

You tell the bpy and send fim on
his-way. . R [

You tefl the boy ano put a note in
Ms. Smith's mailbox suggesting she
$hould, follow thé published gunde— b
hnes . v i

4
I

You tell*tg® boy and see Ms Smith
to. tell her to make her own decrsuon ‘
because both
time and your®me are bétter spent
on mbre serious- matters é-9

o

4

5., is. Mortence comes 1o you
complain about the sloppy work
side ﬁoing.

*.You hear her ofit, but figure this is
sombthmg ‘she, could work out her- 1
1

fo
her

e

-+ You suggett that she should, talk to’

her arde herself.” If she can offer con- ..
structive cnticism” to'her stgdents she
should be able to affer construc,tuve
“criticism to an adult. °

You call the” aide#i_t6 talk to_her

.
D

" {

call the aide irv srtd %q tactiully .

“try to help her see how she might be

better acoepted by Ms. Honem 1-9

[ 3 Thonnﬁrd-yﬁom llr.‘ - 11

S
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problems than they are worth.*

You tell him that they were just
last year, that Ms. Willis used
them successfully. and that he shodld
stép complammg and start teaching.
- 9-1

_You sympathize with him but ex-
plain that Ms. Willis just got the texts
last year He wiil just have to try his
bes{ with the materials he has. 55

You telt him to suggest so’me real-
-istic alternative 1Q using the texts in
question, and that if his plan 1s OK,
you will support it. ‘ 9-9

You sympathize with him because
you reahze how important t s for

"teachers to have good matenals You
- try to’ h@lp him accept the awkward

situation by stressing how highly you
regard his ability to relate to students

.19
" 7. Your Advisory Cabinet suggests
‘that you pass up the districtwide in-
service 'program so that teac can
make home visits. Some :,a::fi $ ex-
press fear about going into one ndigh-
borhood that has a bagh crime rate.

.You insist that all teachess make
home visits because you feel that par-
ents and teachers must understand

each other if the school 1s to sérve the

community Yeou will provide escorts
for teachers who want them 9-9

" You make home wisits optional
Those teachers not wis! make
them can go to the district

to making home wvisits to take )
with the Adwisory Cabnet - -
B ,

8. A first-grade teacher comeés to
you in tears because she is afraid to
visit some of her, students’ homes.

She begs you to excuse hor from this °

requnromom.

*You do Anyone that upset should

not be forced into domg anythmg 1-9 -

You tell ber you are sorry. but pohcy ’

is policy. You are sure her fears are

- exaggerated. Three of' your women
teachers live in the area in question.

9-1

You ingist she at least visit the
homes of students in areas where she
would feel safe.. hoping that her fears
will abite enough for her to [ake
Vvisits i the.difficult area, 55

You let her vent her 'un bm tell
M' that you will be.firm on this. policy.

LR

$

However. you or another faculty mem-
ber will escort her to homes she s
afrawd to visit 9-9

9. Tt:e local university contacts you
to ask if they can place a small team

of students in your school 1o feach a
ten-day mini-dourse on bicycle main-
Jenance and safety. 5

You have enough problems without
having five' college students bnxﬁmg
bicycies into the school. You politely
decline. 11

You see an opportunity for your stu-
dents to have an enriching expenence
and for your school to meet its pro-
fessional obitgation n training new
teachers You agree to help set it up

9-9

You agree. but stress that you want

_to see lesson plans and objectives be-"

fore -you will let the team work with
your students. 9-1

You see this as a goad chance for
your students to get some contact
with the world olitside the sch§ol and -
get a break from reqular classes ‘You
agree. 1-9

You agree, but stress this is only on
a trial basis. If it works out, it should
be a goed enrichment exper}g:e for
your students. 5-5

2

10. For’ a half-day inservice pro-
gram, the fifth-grade teachers ask
your permission to canvass siores and
businesses in the neighborhood to
find resource people to come into the
school. <.

You give reluctant permission and
hope that they don't really come up
ith anything. God only knows who .
they'll be brmgmg into the school -1-1

You tell them that they have a good
idea, but that ygu would Itke to know

i about anyone comng ‘into the school

5-5

You reinforce me(r show of initiative
by telling them how impressed you
are with the idea. You w h them Iuck
in finding resource peo, e 1-9

just so/y0¥ can siay mformed

You review theirAfinerary and point”
out ways they save time and be
able to contact more, people .in the

three hours they have. ”

11. There i strong evidence that
pep pills are ooid. in the school.
* Two teachers /s anenuodm
soarch.
] 30

You degide to fet things ride. hoping
the problem will disappear of its own
accord. . v 1-1

e .

You decide to try to identity a cou-
ple of strong suspects and thén search
therr fockers, 55

You are appailed by thg suggestign
You are not sure what aclion shoujd
be taken. but locker searches are dej§-

nitely out. . . \ 1

You orgamize a search that migh
before word gets around that might
tip off the culprits . 9-1

You rule out a locker search. but’

make 1t clear to all teachers that they
have a responsibility to try to spot and
identify the culpnts 9-9

12. A group of teachers proposes
impiementing a plan for elective mini-
courses. They come to you to -ork
out schodulmg problems.

You tell them to concentrate on
teaching the three Rs and not to worry

Hout mtroducmg new’ cBurses -

You suggest that the teachers try
their idea on a small scale. so that dis-
ruption’ of an already hectic schedule
will be minimal. 5-5

You encourage them to go ahead.
but make it clear they are responsible
for making the program work and jus-
tifying 4t if that should be &ces;ary

,/ ,»‘gr’

You hear them out. realize how con-
fusing the program would be for the
school schedule. and hope the idea
dies a natural death ’1_-1‘

You suggest that they go ahead with
their plan. Teacher morale 15 crucial
and, it nothmg else. theg students will
‘.get‘an interesting break from regular

class work. ~ 19
13. Ms. Adams asks pémis-

sion to contact the junior
arrange for several studen
her students in reading.

" You ignore the idea and hope she
doesn’t bring it up again, because you
don’t want older kids roaming around
your school.

‘Mor
*

11

“

You tell her that she doesn't need

to ask permission for things she can
handle herself and to go ahead with
_arrangements. 90

You like the idea lhd call the jllhOf

high pmcopql to_make_arrangaments. -
91

43




1t will work

/

You hke the idea and tell Ms
Adams how much you apprec:ate her
mnihiative 1n trying to heip her studentd
She should go ahead with plan®® 1-9

You like the idea but suggest that
she start a tnal program first to see if
§5

14. An advisory group of teachers,.
parents, and students reachn an im-
passe about what is 1o go omtho
%all outside the main office. You'are
forced to make the final decision. You
decide on: ’

A Freedom Shrme donated by the
local American Legion. contdining
facsimies of great docufents from
American history 9-1

A large builetin board to be flied
with student, work, K-6. 9-9

Reserving the space for work from
the sixth-grade art classes—represent-
ing the ‘best” art of the school 5-5

Leaving fher wall blank swrce the

'group couid not reach a.decision. 1-1

Telhing the group that since they
can't reach consensus., they should
pick their top thrée choices and pres-

"ent them to the entire school for a

vote. 1-9

15. Your new first-grade tgacher
asks it she can try a change &Y ap-
proach in the reading program that
involves using comic books, televi-
sion, and films.

A £,

You suggest that it wouldprobably

. be good for her. to give the existing

be OK._

program a try for the year until she be-
comes fully famihiar with it. 1-1

You are pleased to see that she Is
thinking creatively. if there are no
evident problems. the change should
-9

A P

You go over the- plan carefully with
her. When you are_sure the bugs have
been worked out, you tell her to go
_ahead. 9-1

Since she is closest to the situation,
she should be able to make a good
enough judgment. You suggest she
should let the other teachers know

. what she plans to do and be prepared

to answer questions concerning it. 9-9

1'0. A teacher in the faculty room
compisins that studevits have,  no re-
spect for authority anymore and sug-

- for all concerned.

stricter discipiine would not be a bad
ldea.

You’agree and suggest that teachers
should spend more time demanding
respect from students and less tme -
trying to be their “friends.” 9-1

You indicate that you think he has
a point, but that the times have
changed and so have the students
Trying' to understand things from the
students’ viewpoint has a place. tpo.

- 55

é%%m that ted&chers tan no-
'on? 1se authonty simply be-
cause of it position as teachers.
Now teachers must earn the respect

of their pupils. 9-

You stress that in today's schools
it 1s rmportant for teachers and stu-
dents to have good rapport and that a

‘ relaxed classroom atmosphere 1S part

of this. 1-9

You quietly leave the facuity room
so timh you will not get involved # Bn-
other useless discussion. 1-1

17. The fourth-grade teacher com-
plains about the appearance of the
proprietor of the local health food
store who is speaking to the fitth-
grade classes today. He has a beard
and wears his hair in 2 pony tail. ~

You see the fifth-grade teachers °

and tell them that. although you sup-
port their program of using commu-
nity resources. you would appreciate
their keeping the values of other fac-

Lulty members in mind when they invite

55

You request that the fifth-grade
teachers explain hew the speaker fits
into their program They should be
accountable for the purposes fqQr which
they bring peopie in. . 94

You piacate the fourth-grade teacher,
explaining the benefits and importance
of involving the community in school.

1-9

You suggest lhat she take her com-
plaint directly to the fitth-grade teach-
ers. .You even offer to accompany her
to help get the situation cleared up
9-9

You hear her out and sympathize
with her but realize that the matter
will run its course it you Jon‘! make
an issue out of . 1-1

speakers into the schoot.

18. A teacher decides 10 keep her
mmum A parent -

GMMOM“NMd mlmmeﬂume
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‘student.

. -

release her son 30 that he can keep
his orthodontist appointment. )

' You call the student qut of the class
and see the teacher privately to ar-

range a separate punishment for the
91

You intercede for the parent with the
teacher and ask if she would be willing
to arrange a separate punishment
Your tone of voice makes it clear she
s%uld not refuse 5-5.

ou tell the parent her son will have
to rmiss his appointrhent If the class
misbehaved, they must take the con-
sequences 91

You cover in the teacher's ¢lass for
hile she and the mother decide

what should be done You make 1t
ciear that you will abide by whatever
decision they reach ‘ag

19. Your council asks your opinion
ic for an inservice

gram. Choose your rm&aﬁw.
No program-—teachers work it their

rooms. on“their own plans. 1-1
Improving Instruction. 9-1
-t Establishing an Atmosphere for 7
Learning. . 1-9
Individualizing iastruction 9-9
Becoming a Mc;ré Effective ‘I’eacher5
S.

-~

20. At a district principals’ meet-
ing. you overhear someone say ‘that
yoy “don’'t act like a principal.” You
suspect that the comment is in refer-
ence to your recent support of a par-
ents’ group in their complaint against
the central office. .

* You consider their comment‘a high .

comphment. After all. even if the cen-

trat office was upset. you have rarely

seen parents so supportive: and in-

volved in what the students were

doing. 9-9
%

You are shocked at their misunder-
standing and resolve to try to take
visible actions to indicate that you
support rather than cnticize the cen-
tral office. ) 9-1

« You enter.their conversatior as tact-
fully as possibte and. in the goyse of
the convetsation, 1ustvfy your position
55

You enter ther conversauon Aas tact-
fully as posssb!e and, by your remarks:

try to show that you stilt professionally

identify with them. S 19 .
Cormnuodonmosa




“21. Noise in the halls has been in-
creasing. So far your requests for
teachers to supervise the halis have
been ineflective. At the next faculty
mesting, you:

» Read the niot act and démand teach-
ers do therr duty This kind gf thing
must be nipped in the bud 9-1

Make another appeal. realizing
teachers' were hired to teach, not to
be police officers. 1-9

Make 1t clear that everyone has a
_nght to undisturbed classes and also
an_obligation to see that the hails are
kept_quiet so0 that that nght can be
assured 9-9

Assign teachers to patrdl the halls
for portions of their free periods until
the snuatuog_ns back to normal 5-5

Don't mak@"aﬁ issue out of it These
_things gg.in cycles anyway N B

‘22, Mr. Arthur comes to you with
an elaborate plan for having parents
tutor ildren in your school.

It's ""ctazy” Arthur again Last year
it" was having students plant a vege-
table garden on the side tawn The
year before he wanted muraid on. the
lobby walls
and figiire he'll get the hint that you've
had enough of his deas 1-1

Although he has had some outland-
1sh ideas. this one sounds good You
suggest he try it on a imded basis
first. If it works, it might be expanded.

. .. 55

“Crazy” Arthur has finally céme up
with a good idea You thank him for
submitting the plan. but turn it over
to your.ethgient vice-principal to 1m-
plement 9

You realize he has a gooa dea. but
1s ternble at orgamizing .anything
" Neverthefess, you give him the go-
ahead. hoping he will somehow mud-
dle through” 1-9

You tell him he has a good idea but
that you don’t think he can pull it oft
by himself. and you call in your vice
pnincipal to work with him

-

23. The central office calls’to tell
you that thfee parénts have com-
ploinod about the interpersonal re-

appm.eh in the sixth-grade

You listen semipolitely’

9-9 -

P ' R

‘You call the teacher in and regret-
fully tell him that the central office rs
forcing you to have him change his
program_ back to what he had before.

9-1

You call the !eacher in and tell him
he will have to defend his program to
the School Board You suggest that he
ciearly define his goals and marshal
the support q& parents and students
You offer to help him do this 9-9

'+ You call the teacher in-and tell him

about the complaint. but you say fha+

the central office may not follow it up
You suggest a wait- and -see attitude
. 1-1
You call the teacher in and suggest
that the two of you work out some
compromise program that might be
acceptable to the central office and to

the parents and students who support,

the new program 5-5

6u‘get on the phone’to the parents
to explain the situation. You attempt
to maintain the present grogram by
soothing' emotions all around 1-9

24. Because Jewish parents ob-
jected to last year's Christmas pro-
gram, you cance| this year's. Eight
parents from the “Keep Christ in
Christmas Committee” of the First

_Baptist Churcfi show up to demand an

explanation.

s

You hear them out but hope that if

~ you just let it nde, the 1ssue will die

naturally. 1-1

You hear them out. and as a result
of their visit try to sketch out a "‘Cele-
bration Around «the World"' program
idea that includes Hanukkah. 5-5

You teif them that you doubt if there,
ts much hope for a program because
the central office is very sensitive to
pressure frorn minority groups 9-1

You ask if ‘the group is willing to
meet with some Jewish parents to
see 1f they can suggest a program that
would contribute to understanding be-
tween Chnistians and Jews in the
school. 9-9

You try your best to make them un-
derstand that it is probably best for ali
concerned to avoid creating an issye

that would upset people unnecessarnly

1-9
25. Driving by the school over the
Christmas break, you notice a light

that the basics are on. Last ysar a teacher forget to

soy
mwmmwm»
= smething sbout 1.

c

- lock up, and you were called out of

bed by the police 10 check on it. When

32

you stop to investigate, you discover

a teacher at work in his clfassroom.-

You are impressed and pleased by

his commitment to tus students and-

You let this come out in
9-9

You kid him about his zealousness
cons€ious of the long extra hours you
put in because of your duties You feel
that teachers should use their vaca-
tions for themselves. because they

¢ gensrally work overtime anyway. 3-9

You tell the teacher that you wish

he would do his work at home. and to
lock up when he leaves

the school.
your conversatiord

26. The termgnation of a gove'm-
ment funded education program frees
a medium-sized room. The kindergar-
ten teachers, the ianguage arts team,

<1he third-grade tedchefs, and the cus-

fodian all ask that the open room be
assigned to them. - °

You ask that each group submit a
proposal by Friday on how it will use
the robm. Based on their proposais.
you will assign the space 9-1

You decide that whoever wants the
space the most will ‘probably move in
and start using 1t You decide to tet
the space go on a first come. first
served DBasis. .11

-

You decide that rather than disap-
point any of the groups. you will
assign the room to the three teachers’
groups on a rotating basis and find
space some re else in the building

*for the janitor. ~ - 1-9

You arrange tinte for the four groups
to meet. You tell 'them to decide
among themselves .which group will
get the space and how the space will
be used. You make it clear you will
abide by their decision

27. After five months of poor re-
sponses from students, the sixth-grade
teacher telis his class he will fet them
decide what they want 16 do. They

choose working on crafts. He sees’

this as 2 way to integrale reading,
arithmetit, and science,’ and seeks
your approval of the idea. .

You tell him that the students may
be putting one over on him. Of course
.they would rather do crafts than leam
basics Iike math'or reading The syila-
bus was carefully planned to fill stu-
dents’ needs, and he ‘shoyild force the
students. if necessary, 1o leamn the
basics. - 9-1

91

9-9 -

-~
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You think his ides has some ment,
but suggest he try it only one part of
the week so that the students won't
miss out on the basics 5-5

You tell him you think the idea i1s a
good one and he should try it Sty-
dents who are interested in what they
are doing will probably learn better

) 1-9

You teli im he does not need to

ask your permsssion, since hé s ex-

~ pected to be competent in his area

You tell him that he must be ahle to
state what he is accomplishing, if
asked, and be willing to accept the
responsibility if things don't work out
9-9

28. The office secretary lelis you

- What even though it is only February.

supply

. }/Yu is less than two w
ditto paper lett” She says that the

language arts team seems to be using
an awtul lot for their “Unipacks.”

You inform the language arts team
aboutthe situation and tell them to be
more careful about the amoun{ of
paper they use Other classes rieed
paper. t0o. and the Iimit of the budget

has been reached 'y 9-1

You see the language arts team. tell

them you support their efforts, but ask
them to be a hittle more careful about

“the amount ofybaper they use. You

are trying to restock, but you may be
caught short , 5-5

You call the secretary at Central
Supply who handies alt orders and ex-

plain that an experimental classroom .

IS using more paper than you ex-
pected You ask her if she can hurry
an order through so that the program
will not sufier. . 99

You decidé to let-things take tHeur
course and hit the central office with
an emergency order .when the timé
comes 11

[N

29. A math teacher comes to seek
approval for a new independent study
and small group approach he wishes
to try in his class.

You tell him that the syllabus has

worked weil .n the past and that *

changing it now, at midyear. may do
more harm than good. 9-1

You tell him that last year the cen-
tral office got very upset wilth people
changing curriculum. His idea doesn't
sound bad, but you would rather wait
until the end of. the year to consider

it again, 11

-

©

> .
You tell him that he is in charge in

his own area. As lonhg as he can jus-
tity what he is doing and s willing to
accept responsibility for it, he shouid
go ahead. 55

"You suggest that he try the program
with some classes on an experimentai
basis and then «f it works there, it can
be-mpiemented across the board 9-9

N

. 30. Mr. Wilson brings two" fourth-
grade boys into the office and telis
you they have boen extorting momy
from first and second graders. °

You chew out the boys, figuring that
a good scare will keep the incident
from happening again - 141

.. You suspend the two boys immed:-
ately This 1s a senous matter and
must be nipped in tha bud. 91

You listen to their side of the story

- angd try to work toward a solution that
will feast hurt’ these ‘boy$ and help
them work back into regular class
routine. . 19

¢ Once you are sure that there are
witnesses 1o the extortion, you threaten
dire consequences if a similar report
should rqach your desk again Yaqu are
willing 1o take whatever steps ar%‘nec-
£ssary o stop intimudation 9-9

31. A custodian complains because
two teachers’ classes have their desks
“all over the place” and it is hard to

You put a note in the teachers’ mail-
boxes, explaining that they should
kpep they desks in order so that the
custodian can clean theu rooms 9-1

You explain to the custQtﬁan that

sofmetimes the teachers move their
desks' around so ‘that their students
can 4earn better, but you promise to
say something fo them about keeping
« their rooms more orderly. 55

You arrange for the two teachers
and the custodian to meet after school
_to work out the problem, 9-9

" You try to calm the custods
listening to his complaint a
ing him that you will 1alk
ation with the teachers so that eveqy-
-one is satisfied with the sofution 1-9

32 The central office lets you know
that mm are due next

month. . 38

" . You pass qut books and materials to

.

. Teachers' are réqu

You contact the appropriate teach-
ers to let them know about the dead-
line so that they can get their recom-
mendations for textbook orders to you
55

in time, -

You ascertain how much textbook R
money is available to each teacher
and ask your staff to submit requests
for texts ahd maternials to you 9-9 o

selected teachers with forms for them'
to fill ott wittf-their comments about !
the books. 91

So that all faculty members can
have some input. you schedule a fac-
ulty workshop after schoo! at which
all avaidable matenals are

ed t?fl" out

forms’ with their recommendations 1-9

$3. You are considering net re-
newing Ms. Harper's contract for next”’
year. You have observad her class a
sufficient number of times and have
found that she is often unprepered and
generally ineffective.

—

You decide fo give her a contract
anyway to avoid problems with the
teachers’ union. 141

You decide-to put her on a proba- .
tionary contract and work closely with
her during the coming year. 1-9

You tell her that a decisio t be
made about renewing her contract In -
a conference with the superintendent. -

) 55

You call her in and tell her that her
contract will not be renewed because
her teaching 1s ineffective, 9-1

34. Teacher evaluations are due in

the central office by 30 April. You are

running behind. You have noj%
been able to observe all o
teachers. .

° Because of the 1p/resgres. you fill
out the temaini orms witfout ob-
serving the ses. You feel you know
enough ut each teacher. 1-1

ou make sure you at least put m
an appearance in each teacher's class.
You quietly concentrate on teachers
you are not sure of. 55

You meet the deadline by giving the~>"
teachers you are not sure of the bene-
fit of the doubt. At least the positive *
reinforcement will help. 1-9

You fill out the few formse you can, .
send them to the central office, aqd

v




tell them the rest will be coming as
soon as you are able to hinish observ-
ing and talking with your teachers 9-9

You clear your schedule, alaserve
. .. each teacher for approxmrately twenty

minutes, and schedule rotating con--

ferences across the day You meet the
central otfice déadiine 9-1

- 35. Representatives of the Parents
Advisoty Council come to you to ask

for a Yoice in hiring teachers. They
want their répresentatives to sit in on

interview sessions and t least have
I be h-rod to

veto power over who

teach W
Reahzmg the parents’ group has
never been really strong, you say that
you will pass on theirr recommenda-
tion to the central office You do, but
‘'you hope ¢hat you will never hear
. again from either the parents or the
ceniral othice 1-1

You explain to the parents how
complicated and netficient it would

‘ be for them to participate in the hinng

i procedure. Although their idea ‘has
ment, it is 1mpossible to implement

© * 7 at without comphicating a successfully
" functioning hiring procedure. 9-1

You jump at the chané\e fo get par-
ents involved in the hinng process.
You work out a strategy with them for
approaching the central office so that

d both you and they can have mgqre-
©  input into hinng 98.
You encourage their interest but

expiain why it would be nearly im-
possible "for them to participate in the
hinng process You exptain how care-
) fully the board screens s teachers
. and promise to-arrange opportunities
. for tfem to meet next’ years new
teachers ’

» -

sixth-grade earth science class comes
to you with elaborate pians for a pro-
* ° gram to stimulate ecological aware-
. ness during Earth Week.

You polu‘tely suggest that they keep

their celebration in théir own ciass-

. room You €an just picture the clutter
*  and confusion Earth, Week would
cause. , . 1-1

' You suggest that they concéntrate
thewr efforts on the'r pwn classroom
and put up a dusplay in the cafetena.

5-5
You reslize how ifportant it is for
E l{lC idents to be enthusiastic about their

JAruitoxt Provided

36. A delegation from Ms. Wright's

school work Things may get a little,

confusing during Earth Week, but this
will be more than compensated by the
excitement and mvowement of the
_students 1-9.

You approve their . idea, bul you
make 1t clear that Ms. Wright is re-
spons.ble for seeing that things go
" smoothly - g-1

37. The central office informs you
that up to $50,000 may be allotted to
your school for summer building re-
pairs. They ask yo

mendationg in order of priority as

e 6 -

You decide to involve all your staff
and students in the process and des:g-,
nate your council to act as a clearing-
house for the suggestions. 9-9

You sit down immediatejy and write
up the hist of improvements You have
been trying to get the School Board
to take care of them for the last three
years. 9-1

You spend the next week talking
with as many faculty members as
possible. trying to assess what their
teelings are about the needs for physi-
cal improvemants. 1-9

You call a meet;ng of your council
and work out a list of recommenda-
tions with them 5-5

38. The day after the third and
fourth graders hang up their arl papers
in the halls, the fire marshal says that
papers on the wall are a fire hazard

and telis ybu totake them down. ¢

You go to thé teachers, say how
much you appreciate their efforts, byt
ask them to take down the pictures. 9-1

55 -

You ignore ‘the fire marshal and fet

‘the display stay up for a few days ji.

. the students -are to upderstand th
this -is their building, the work they .
produce m it desefves to be displayeq,

, u 1-9
*You compromise
attention to the wo

‘" one'and two come.out of their classes
that afternoon to view it. Then yod

have it taken down after §cho]|\‘ 5-5

39." Ms. Jones, a thirty-year teacher,
tells you that Mr. Williams, who was
just hirad this year, ook his fourth-
grade students out into the school-
yard this sfternoon to fly kites, which
disturbed her claes.

34

list of rec-
» her to be patien? with” an} supportive

\lhe lunchroom and mention to bhim

d call special x
y having grades

. nextyotf

You tell her that yeu will see Mr.
Wilhams immediately to make sure it
doesn’t happen again. 9-1

You suggest that she express her
complaint “directly to Mr. Williams.
Then, if she stll feels that the matter
is, unresolved, you will arrange a time
when the three of you can talk it over.

9-9

You tell-her fhat you will see Mr.
Wiltiams in order to find out ‘what is
going on You wilt get back to her to
let her know what happened 5-5

You pacity Ms/ Jones, appealing t<’
of new teachers 1-9

40. You run into Mr. Vﬁllnau}& in E

3

that Ms. Jones and Ms. Richtie have -
both complained about his fourfh- -
grade students fiying kites during class -
time. He explains that they had just
ﬁmshed making the kites and wanted
to sée the accomplishment of their
work. He volunteers to see the two
hachern_\::)’oxplain.@;

You séy, "That sounds fine.*  9-9

You say, "You should know better
than to_ take your stydents outside
when it mught disturp other classes.”

B 91

*You say, "'l was just checking. Il
let the other teachers know what the
situation us. “ 5-5

You say “Good but be.sure to see
Ms Jores-and M¢ Richtie Good rap-
port betweea our staﬂ 1S mmportant

1-9

41. In response to your request,
your six-tedcher cabinet makes a num-
ber of recommendations for who will
be on next yes's cabinet and how the-
members will be chosen. You decide
on the following method:

A

You choose all” members from your

teachers. N ¢ 91
This year's cabinet _chooses  all
members subject-to your veto. 5-5 |
Students, parents. and teachers |
choose two representativés each. You
- choose an additional repre§entativq
from each category. 1-9 LA
[ 4

i

1

) 1
sfudents choose all student rep- f
resentatives. Teachers choose all j
teacher representatives. Parents J
choose all parent representatives. 9-9 J

You decide not |>o have a cabinet :
11 , 55 ]
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42. Ms. Harvey, a teacher, comes lo
ask if the lo‘urth~gndc curriculum will
be the same next year.

- £
You tell heg that it will be. 1-1

=3 .

You tell her that it Wwill be and that
you are planning to have the fourth-
grade teachers develop materials tp:
make it work more effectively ’4‘1)

You tell her that it will be, unless
she has some suggestions for improv-
ing 1t 5-5

.

: Y%ell her that you are not sure.

but .are posstive she &)uld-ma_ke

whatever program 1s used work 1-9

You ask her whether she thinks 1t
shou!d be continued—and ask if she
has any specific suggestions for you
to implement 9-9

43. On 1 June, a teacher decides
to organize a parents’ meeting to plan
tield trips for néxt year. However, the’
only time he is able to schedule it is_
8 July, one of the days school will
closed for the summer. -

You arrange for him to have a key
to the school that day You are ex-
cited that the teacher would use his
own time to plan something with par-
ents for his students.

You suggést he«call off the meeting
After all teachers dnly get paid for nine
months of the year anyway. and there
should be time in the fall to plan field
trps > o141

You tell him what a ternfic dea he
has and how pleased you are to see
a facuity member so commutted 1o the
school. but you don't want to have to’
bother acranging to have the schoodi
opened for the meeting. 18

You tell him you are impressed with *

his dedicafion. but that it 1s"imposss-
ble to have the meeting when the

schoolss closed You promise to help oo

arrang@ a meeting n the fall 5-5

»

44. The Bill of Rights for the school
handbook submitted to you by your

courrcil begins: "A schoo! belongs to _

the students. Students are responsi-

. bie for what this school is. They must,

help see that nd one (other students,
teachers, visitors, principal, etc.) does
anything to keep it from being a nice
place in which people jearn.”

9-1

You like the-stress on the’'impor-
tance of thg students, but you suggest
that the councii wnte into .the Bull of
Rights emphasis on looking to
teachers for guidance. _ '5.5

- A +
given too much freedom.

You tell them you hLke the entire
Bill of-Rights but that few pegple will
probably ‘even notice it in next year's
handbook. 1-1

You like the statement and wall sug-
g&xt{hat all teachers make it the basis
for Yheir class ogentations in the fall,
class oggniatons 1.l

You plan o use the statement as the
basy for programs and assemblies

next year aimed at buiiding.commu-
nity spint in the school 1-9

- -

45. Grades are due on the morning
of 15 June, the last day of school. It's
11 June, and you notice some teachers
are already clearing off their bulletin
boards and wrapping up their flags.
The students are beginning to get
restiess.

You realize that-this—+s only human
and. since you do not wish to up-
-set people this close to the end of the
yeat. you might just as well let the
‘year wind down. 1-9

You believe this 1s unprofessional

behavior and use the faculty bulietin -

to encourage teachers tqg keep their
classes gding uhiil the last minute. 5-5

Yeu call a faculty meeting and tell
teachers they are paid to teach and
are expected to do so until the last
‘minute of the last day. You make
yourseif conspicuous in the halls over
the next few days g-1

point out that student behavior 1s go

€ o, .

cleaning had to be dope. 5-5

You call ‘her to #nd out You re-
member how enthusiastic her students
.were about having them 1-9

You tell him that, as the custodian.
it 1s his responsibility' to keep~the
rooms clean He can use his own best
judgment 1-1

47. It's time you began planning
the orientation program for the five
chers who have been hired

new
for thl Xt year. ) il -

-

nenced staff member who will
show them aroynd the school /
4

lan a cookout at yoﬁr house
so thal the new teachers can infor-
mally meet the staff members they wiil
be working with © 1-9

. - You—maithem curnculum guides.
the school handbock. and the:r texts.
and plan a carefully scheduled day
when you -will famiharize them -with
their responsibilitres in the schoal: 9-1

After a brief meeting at the school
to cover essentials. a parent and a cur-
rent teacher show Bach new teacher
around the school and the neighbor-
hood so that the teacher gets a sense
of the community as well as the
schodl - . .. 99

You schedule them to come to the
regular peforéschool faculty meeting
with yoGr returning teachers 1-1

. Ms. Willis, one of your third-
de teachers, becomes pregnant
vei the summer—and decides on

year.

You call a faculty meeting ar:;/ 21 August not to teach this coming

ing to helt and that you believe 1Vs
because many teachers have stopped
teaching. You hear out any gripes.
1st on_teaching up to in-

cluding the last day ot scrux;;:”'j\"‘B 99’

You call the central otfice and ask
them to send a replacement as soon
as possible : 1-1

-

You call.the central office and ask

——, them to set up interviews for you so

throw dut the cardboard boxes that
Ms. Johnson used as room dividers.
He says that they are WW “‘beat-up
and cluttering up the qum.

This 1s as gooda tmg‘as any o get
nd of them Maybe she’ll take the
hint. ’ 9-1

You tefl them that this is 30 much .  You give the OK.fo pitch them, but

idealistic gibberish and that the school
would come apart if the students were

slip a noté in M3. Johnson's mailbox
30 that she will understand that the

9-1

<

You tel} the other third-grade teach~

to make a hist of qualifications the

new teacher should have You cali the

central office and ask them to send

v candidates+ who fit those qualifica

tigns. - " 5.5
- £ .o

You have the other two third-grade

teachers interview each of the candi-

dates ann make 1t clear that whoever

they recOmmend will be hired.  9-9

. '

You pldn a meeting at, schoot whe, ;
the new /teachers will be givepr the
matenaig they will need and sréet with

Y, .. .. Y

-
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SAMPLE. SCORE SHEET

. g " Task People * -
) , . Obcision # Points

Sener: tudents h een cdLin
An rate @.82 enters the s hool and at- cueral stude ave been cdiwing prop-

oty damuge to homes ne it «wne,of the
tacks her ehrid s deacher with a knyte  The Y 9 > of the bus
i stops ard Mo e B WJfep 1o less
action yore ltike i howng nher arrelted .. D -5

. . N . Foit 'od e and gy turiner pdamage

Carses neyg ive reaction i the communty Cur . F ><thm0.
— Lose 8 people pods Cotutar L 7% 1as : " i
s P —G7Ain 5 task points 7 People

ﬁ:o chowce of paperback booR% by the
siatn-grade language awls teacher ‘comes

15 prried in the Lecai nowspaper  You do- upder tire from two of the mﬁim par- ; . 6-10"
ford ryn bt jhe Lohogl Board dismisses enty You bphck the teacher and e ma;or- I )MmamOﬂu
’ ity of the community agrees with you  The, ki
Fomoany oy [ Task - People
. -Lose 5 task points or:ﬁiu remamn unconvinced
3 rOmm 1 people wr::

One cf your young Sm_o._«omn:m; ts arrested
while .t'ending a drug, party, and the story

1

M aumber of influential members of the Afrer mm.<3m_< disciplining thfee boys fo
comm nity begin circuigting  etitions de- sv.earing at a teacher you frd the tires of
} mancina that your cehtract not be re- your.car slihed «nd an onicene word
new2d the *rllowing year Y¢ror decison o0 the hicwd The ssext da, you |
to nvol.€ the communmity more in’ rurnicu- e bews for fes dasys b the
fum pl -nimng meets wath fasorable reaction ik The gt e Soneed Bard,
from these 'eaders ; 1:5:3@ the Lovs were gorwd 3L0 . 100ess,

—Gatn 9 people points _ h —Lose 9 people points
b " Shanstion — o ]

MJ Because you are rushedl to finjsh teacher
Breakdown  ip gontract  negotintions ey lueion  yau spend anly Lo Y STRRENT N
the clacs ot ateacher cfance Aame Saf yon

1on sk e folloaimag Mond iy 8y ,:,,:f rog e g Ty Lom, Yoy bave
. g 4 “chout commumty Job Exploration | no S.ge” rsrehan veoes d har ) B
Dav ycu m-nage to keep the school % EER o Atyeiu foye o Te degal A D
gperating toiCne 13 QI g il T L . har o tiires * e

~-Gain 9 tusk points “a tawyer~to detend her :
- —Lose 9 task points

0oooo.

16-20
Average:
. People

omoon

0

21-25
Average:
Task People

O

e _

Two. boys who were dismissed from the a>::o:cz a number of pirent groups are
school Diaskethall team for disciphinary Cpressedna you o Wing *he sev sdu.alion
reasons vand.alize the®trophy case A meet- Lro e m you are determined W keed it
ng i the boys  parents e chool Joug Yo pigngresthe prote toand e htute . \—dS/F
psychoi_qist and the codch®resuits in the an evaluation to prove that 4t s 'a good -
boy's ‘agremg, never ta do ® again’ program _ - Jatal posits for all amn_w«.maw f _ _ __Task _______. People
—Gain Ttask point —Gain 5 task pointy _ Total 'number of decisions thade  __ . .
Plegpie v s L4
Average - moo\m .xﬂ“mmmx o : Co
Average score for People ___( Plot these averages on

orrnn
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